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Abstract

The aim of this study is to determine the views of preservice social studies teachers on the Character and Value
Education course. The case study method, one of the qualitative research approaches, is used in the research.
The study group consists of 15 pre-service teachers studying in the last year of the Department of Social Studies
Education at Faculty of Education in Kirsehir Ahi Evran University. The data collected face to face with a
semi-structured interview form were analyzed using the MAXODA 2020 software and through inductive
content analysis. As a result of the research, preservice social studies teachers stated that the Character and
Value Education course is a course that teaches basic human values and aims to contribute to social order.
According to the pre-service teachers, the most effective factor in character and value education is the
environment. Another finding of the study is that love is the value that pre-service teachers most want to instill
in their students, and the station technique is the most frequently used method in value education.
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1. Introduction

Although the primary goals of education include imparting knowledge and providing
vocational training, education and teaching also play a significant role in shaping human
behaviors, characters, and personalities. Moreover, education aims for individuals to adopt
the value judgments of the society in which they are born and raised. Social scientists
emphasize the fundamental importance of values in explaining human behaviors (Kusdil
& Kagitgibasi, 2000). All societies strive to instill their values in the younger generations.
This effort is manifested in the socialization process, where all types of actions in social life
are perceived and evaluated based on values. In this context, individuals are expected to
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adopt the values of the society they live in and use them as criteria in their behaviors
(Kaleal, 2007).

The Turkish Language Association (TLA) defines the concept of character as "the set of
traits that enable an individual to govern themselves, to be in harmony with themselves,
and to remain consistent and stable in their thoughts and actions; an individual's
distinctive structure, the fundamental trait that distinguishes them from others, and the
main characteristic that determines their behavior" (TLA, 2023). Rokhman et al. (2014)
state that character is the behavior, attitude, or manner that distinguishes one person
from another, or factors that may make one superior to others. Aktepe (2019) emphasizes
that character expresses an individual's subjectivity and uniqueness. On the other hand,
Lickona (2009) highlights the need for good character development in young people in the
face of increasing crime tendencies and rates, the deterioration of family structures, and
worsening social conditions. From this perspective, education should not only focus on
students' cognitive structures but also on the development of their behaviors and
characters (Zurqoni et al., 2018). Character education involves teaching young people the
importance of basic human values, reducing intolerance, aggression, and antisocial
behaviors, and enhancing their emotional and communicative competencies (Protz, 2013).
However, the TLA defines the concept of value as "an abstract measure that determines
the importance of something, the worth of something, and the connection between a
desiring, needing individual and the object" (Turkish Language Association [TLA], 2023).
Halstead & Taylor (2000) explain value as "criteria and beliefs that guide our behavior,
feelings, and emotions, and contribute meaning to culture and society, allowing us to judge
whether actions are good or desired." According to Aktepe (2014), value is "a systematic
set of rules that elevate the quality and motivation of individual and societal life, focusing
on the happiness of individuals and society, and a collection of standards that society
converges upon over a long period." Value education is the process of instilling socio-
cultural, aesthetic, and political values of a society into individuals (Veugelers & Vedder,
2003). Additionally, value education aims to reveal the innate positive aspects of an
individual, ensure the all-round development of their personality, help them attain
excellence, protect the individual and society from immorality, and maintain good morals
(Aydin & Akyol Gurler, 2014, p.15). In short, the primary goal of Character and Value
Education courses is to raise reliable and virtuous individuals desired by society. To
achieve this, the family, school, and environment must work together in harmony to make
a positive contribution to the upbringing of individuals. If any of these factors are lacking,
some shortcomings may emerge in the process of raising good citizens (Ulusoy, 2019).

In today's world, Character and Value Education constitutes one of the most relevant
topics in education. This can be attributed to the increase in moral issues globally, the rise
in murder rates, drug use, and the proliferation of harmful behaviors such as suicide. The
moral degradation experienced in almost every society, the escalating crime rates, the
increasing tendency towards violence, societal insensitivity, and corruption prompt
communities to search for solutions. Additionally, the forgetfulness of national culture and
values, along with the decline in areas such as faith, history, spirituality, and national
consciousness, necessitates further contemplation on the issue of values. A significant
dimension of the sought-after solution is to find ways to instill basic moral values and
implement them in schools. From this perspective, the need for Character and Value
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Education i1s considered crucial for the desire to live in a peaceful and secure society
(Kesgin, 2015).

The Character and Value Education course is taught as a compulsory field education
course in some undergraduate programs, while it is an elective course in others (Council
of Higher Education (CoHE), 2018). In the current time frame where Character and Value
Education is of critical importance, educators have additional essential responsibilities.
Drawing attention to this importance, Aktepe (2019) suggests that it would be appropriate
to include Character and Value Education as an independent course in the curriculum,
and to plan this process with accurate activities and materials in line with properly defined
objectives and learning outcomes. In this context, when the literature is examined, studies
related to Character and Value Education (Budak, 2021; Doga Oztiirkcan, 2020; Giirleyen,
2021; Gorgtt, 2015; Haskus, 2021) can be found, as well as studies on Character and Value
Education programs (Yilmaz, 2021) and studies conducted with pre-service teachers (Sahin
et al., 2020; Simsek & Alkan, 2019; Simsek, 2018; Sahin, 2019; Okmen et al., 2022). The
task of transferring culture and value judgments from generation to generation, which is
among the primary goals of education, is closely related to determining which values
should be conveyed, how they should be conveyed, and what qualities and behaviors
educators should possess during this process. In particular, social studies educators have
an essential role to play at this point. Despite this crucial task, no studies in the literature
have focused on the Character and Value Education course and social studies teachers and
pre-service teachers. Based on this observation, the aim of the research is to determine the
views of preservice social studies teachers, who have not yet started their profession,
regarding the Character and Value Education course they take as a compulsory course
during their undergraduate education. In line with this purpose, the research seeks to
answer questions related to how preservice social studies teachers define the concepts of
character and value, and Character and Value Education, what they think the purpose of
the Character and Value Education course is, their views on the inclusion of the Character
and Value Education course in the undergraduate program, the factors influencing
Character and Value Education, the values they want to instill in their students, and the
methods and techniques they will use during value teaching.

2. Method
2.1. Research model

The aim of the research is to reveal the opinions of preservice social studies teachers on
the Character and Value Education course. In line with this purpose, the study is a case
study, one of the qualitative research approaches. Case studies involve an in-depth
description and examination of a well-defined system (Merriam & Tisdell, 2015; Creswell
& Poth, 2015; Yin, 2009). Patton (2014) states that the primary goal of case studies is to
collect comprehensive and systematic information about each case of interest. In this
context, a case study was employed in the research to conduct an in-depth examination of
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the opinions of preservice social studies teachers who have taken the Character and
Value Education course.

2.2. Study group

The research was conducted with fourth-year preservice teachers studying at the
Department of Social Studies Education in Faculty of Education in Kirgehir Ahi Evran
University during the 2021-2022 academic year's spring term. The study group consists of
15 preservice teachers, 7 females and 8 males, who have taken the Character and Value
Education course. The age of the preservice teachers ranges from 22 to 30. Criterion
sampling, one of the purposeful sampling methods, was used to determine the sample in
the research. Purposeful sampling allows for the selection of information-rich cases related
to the study's purpose, enabling in-depth research, while criterion sampling may consist of
observation units with specific characteristics, such as people, events, objects, or situations
(Buyukozturk et al., 2014). In this research, studying at the Department of Social Studies
Education and having taken the Character and Value Education course were set as criteria
for including pre-service teachers in the sample. In direct quotations, participants are
coded as "3FT" and "SMT." "3FT" refers to the third female preservice teachers in the
sequence. The demographic characteristics of the participants are presented in Table 1.

Table 1. Participant Demographic Characteristics

Gender N %
Female 7 46
Male 8 54
Age

22-24 3 20
25-27 8 53
28-30 4 27
Total 15 100

2.3. Data collection tools

The research data were collected using a semi-structured interview form developed by
the researchers. The form consists of two sections. The first section includes questions to
determine gender and age, while the second section contains eight open-ended questions.
The questions were developed after reviewing studies in the literature on this topic and
then presented to two subject matter experts and one language and expression expert.
Necessary adjustments were made to the questions, and a pilot application was conducted
with two preservice teachers not in the study group. After revising two questions, the final
form was given. The open-ended questions in the interview form are as follows: (1) What
is a value to you? (2) What is character to you? (3) How do you define the Character and
Value Education course? (4) What is the purpose of the Character and Value Education
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course? (5) What are your opinions on the inclusion of the Character and Value Education
course in your undergraduate program? (6) What factors do you think are most influential
in Character and Value Education? (7) What values do you want to instill in your students
the most when you start your career a teacher? (8) What methods and techniques would
you use when teaching values to your students as a teacher?

2.4. Data collection process

The data were collected during the spring term of the 2021-2022 academic year. During
the data collection process, preservice teachers identified through criterion sampling were
contacted and informed about the scope of the research. Subsequently, face-to-face
interviews were conducted with 15 participants who voluntarily participated in the
research, using a semi-structured interview form that lasted 25-30 minutes. Participants
expressed their opinions using the interview form provided to them. Questions from the
participants were answered briefly and clearly during the interview. At the end of the
interview, the written responses were read back to each participant to confirm their
statements and to ask if they wanted to add or remove anything, ensuring participant
approval.

2.5. Validity and reliability

In this research, credibility and transferability strategies were used to ensure validity,
while consistency strategies were employed for the purpose of reliability (Yildirnm &
Simgek, 2018). Another way to increase the credibility of the research is to obtain
participants' approval (Ersoy, 2017, p. 125). For this purpose, participant confirmation was
obtained by reading their statements to them and asking if they wanted to add anything.
To ensure transferability, the data collection and data analysis process, as well as the
sampling method used in determining the participants, have been presented in detail
(Creswell & Poth, 2015; Yildirnm & Simsek, 2018). Participant opinions were collected
using the form finalized based on expert opinions, and the data were transferred to a digital
environment and analyzed. To determine the reliability among coders, the formula
"Reliability = number of agreements / (total agreements + disagreements) x 100" was used,
resulting in a reliability score of 89.60 (Miles & Huberman, 1994, p. 64). The researchers
reconvened to create common themes and included direct quotes from participants for each
theme.

2.6. Analysis of data

The data obtained using the semi-structured interview form were transferred to a
digital environment and analyzed using the inductive content analysis technique with the
MAXQDA 2020 program. Inductive analysis involves discovering patterns, themes, and
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categories within the collected data, and findings emerge through the researcher's
interaction with the data (Patton, 2014, p. 453). In inductive analysis, the meaning units
within the dataset are considered and analyzed together (Creswell & Poth, 2015). In this
context, the opinions of preservice teachers were examined in detail, and the data were
coded independently by the researchers. After the coding process, similarities and
differences among codes were examined, and related codes were combined to form themes.
These themes are as follows: (1) Definition of value, (2) Definition of character, (3)
Character and Value Education course, (4) Purpose of Character and Value Education, (5)
Importance in the undergraduate program, (6) Effective factors in Character and Value
Education, (7) Values to be instilled, and (8) Methods and techniques. Similar data were
organized under these themes, and a meaningful whole was created between codes and
themes, presenting the findings and participant statements.

3. Results

The data obtained within the scope of the research were examined in line with the
research questions, and the findings are provided below. Figure 1 presents the 8 main
themes.

Gl
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of Character Course
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Definition Value Education
of Value

CHARACTER AND VALUE EDUCATION
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Figure 1. Code-theory model related to themes

As seen in Figure 1, 8 themes related to the Character and Value Education course have
been identified. The findings are explained separately under these themes. In addition, the
categories shown with bold lines in each theme reflect the frequencies of the most repeated
codes by the participants.
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3.1. Definition of value

Categories and frequency values related to how participants define the concept of value

are shown in Figure 2.

Everything that is
Necessary and ]
cal Obligatory inthe  Norms Desired
- Community (2)  to be Achieved in
Setting Society (1)
Criteria for
Something
Q @
palue Is the wortl DEFINITION of VALUE (18
given to anything " [ b ( )I
(3MT)
section quote with code
—section quote with code—@ . .
Th @l Combination
“ . . [+ .
It is the importance importance/ Things that Need of Malte'nal and
that people attach to P . to be instilled i Spiritual
. Worth Given to © be Instilled in ;
people, events and " individuals (1) Concepts in
facts that they love and Something (9) Society (1)
are content with.”
(5FT)

Figure 2. Hierarchical code-subcode model related to the definition of value

In Figure 2, it is seen that participants have expressed 18 opinions on the definition of

the value concept, and these opinions were coded and collected in 6 categories.

Participants mostly define the value concept as the importance/worth given to something
(f:9). Furthermore, participants define the value concept as setting criteria for something
(f:4); things that need to be instilled in individuals (f:1); norms desired to be achieved in
society (f:1), and a combination of material and spiritual concepts in society (f:1). Some
direct statements from participants regarding the "Importance/worth given to something"
category are as follows:

“Value is the feeling of giving importance to a person, an animal, or, more precisely, to everything that exists
in the entire universe; it is the given worth.” [3FT].

“If you give importance or worth to something, then that thing is valuable. This importance and worth can be
expressed as 'value'.” [AMT].

3.2. Definition of character

Statistics of subcodes related to how the participants defined the concept of character

are shown in Graphic 1.
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Graphic 1. Statistics of subcodes related to the definition of character

As seen in Graphic 1, participants expressed 15 opinions related to the concept of character,
and the opinions were coded and collected in 2 categories.

The participants mostly defined the concept of character as qualities that distinguish humans
from others (f:12). Additionally, participants also defined the concept of character as innate
personality traits (f:3). Some direct statements from the participants related to the "Qualities that
distinguish humans from others" category are as follows:

“In my opinion, character is the fundamental traits that are unique to each person, determining their personality
and distinguishing them from others.” [12MT].

“Character is actually the main feature that is unique and distinguishes objects or people, used to describe what
kind of person they are.” [9FT].

3.3. Character and value education course

Statistics of subcodes related to how the participants defined the Character and Value
Education course are shown in Graphic 2.
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Graphic 2. Statistics of subcodes related to the Character and Value Education course

As seen in Graphic 2, participants expressed 19 opinions related to the Character and Value
Education course, and the opinions were coded and collected in 4 categories. Participants mostly
defined the Character and Value Education course as a course teaching basic human values
(f:12). Furthermore, participants also described the Character and Value Education course as a
course that provides social order (f:3), resolves moral issues (f:3), and increases sensitivity
towards society (f:1). Some direct statements from the participants related to the "Course
teaching basic human values™ category are as follows:

“This course, which I took during my undergraduate education, is very important for me. Because this course

is given to teach us basic human values, instill them, create sensitivity towards these values, and enable us to

transform values into behavior.” [12MT].

“Instilling and incorporating basic values such as love, respect, diligence, tolerance, sensitivity, solidarity,
justice, equality, honesty, and integrity into daily life is important for a person. This course teaches us these basic
values and thus helps us gain good human qualities.” [TFT].

3.4. The purpose of character and value education

Subcategories and frequency values related to the participants' opinions about the

purpose of the Character and Value Education course are shown in Figure 3.
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Figure 3. Hierarchical code-subcode model related to the Character and Value Education

course 3.

As seen in Figure 3, participants expressed 26 opinions about the purpose of the Character
and Value Education course, and the opinions were coded and collected in 5 categories.
Participants mostly stated that the purpose of this course is to contribute to social order (f:8). In
addition to this purpose, participants mentioned other objectives of the Character and Value
Education course as raising good and characterful individuals (f:7); ensuring individuals act
with basic human values (f:6); teaching values (f:3); and revealing lost values (f:2). Some direct
statements from the participants related to the "Contribute to social order" category are as
follows:

“This course has an important place in maintaining social order. Because an individual with the knowledge of

this course does not disrupt the peace and harmony of society. In societies where there are many such individuals,
peace and harmony are not disrupted.” [3FT].

“The aim of this course is to provide societal harmony, peace and order by educating individuals
who shape the society in a positive way. The importance of the aim of this course in the understanding
of social order and peace, which has changed in a negative way, is increasing.” [9MT].

3.5. Importance in the undergraduate program

The subcategories and frequency values related to the participants' opinions on the
inclusion of Character and Value Education in undergraduate programs are presented in
Figure 4.
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Figure 4. Hierarchical code-subcode model for the importance in the undergraduate

program

In Figure 4, it is observed that the participants shared 19 opinions on the importance of
the Character and Value Education course in the undergraduate program, and the
opinions were grouped into 2 categories (important-not important). The "important"
category consists of 4 subcategories. All participants expressed the importance of this
course being in the undergraduate program. They most frequently cited their role as the
individuals who will transmit values to students (f:9) as the reason for this importance.
Participants also mentioned other reasons for the importance of this course in the program,
such as eliminating this educational deficiency before professional life (f:4), the importance
of this course for community life (f:4), and the need for all professional groups to take this
course (f:2). Some direct quotes from the participants regarding the "Being the individuals

who will transmit values to students" category are as follows:

“Yes, I think it is essential for this course to be in our undergraduate program since we will be
teachers. Because in order to raise awareness about our values and instill them in our students, and
to ensure that they live the rest of their lives with these values, it is crucial for us as preservice teachers
to receive this education. I believe that by instilling these values in new generations, we will contribute
to the transfer of our values from generation to generation.” [11FT].

“Yes, of course, it is essential for it to be in the undergraduate programs. Particularly in the
undergraduate programs of education faculties, having this course as a mandatory course in our
department contributes to the development of our personality. Because through this course, we, as
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preservice teachers, can learn how to teach the knowledge related to Character and Value Education
to our students and raise individuals who embrace our values.” [13MT].

3.6. Effective factors in character and value education

The categories, subcategories, and frequency values related to the participants' opinions

on the effective factors in Character and Value Education are presented in Figure 5.
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Figure 5. Hierarchical code-subcode model for the effective factors in Character and

Value Education

In Figure 5, it is observed that the participants shared 58 opinions on the effective
factors in character and value education, and the opinions were grouped into 3 categories.
The majority of the participants expressed their opinion that environmental factors (f:34)
play a more significant role in character and value education. In addition to environmental
factors, they also stated that individual (f:14) and educational (f:10) factors are influential.
Some direct quotes from the participants regarding the "Environmental" factors category

are as follows:

“As important as transferring the acquired knowledge to daily life and using this knowledge in
daily life, what the individual learns from their environment is also essential. The individual's
family, circle of friends, and even the street they live on are influential in shaping the individual's

character and value judgments.” [4MT].

“I think the most critical factor in Character and Value Education is the individual’s family and

environment. This is because, during personality formation, the individual spends most of their time
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first with their family and then with their environment (friends, teachers, neighborhood). Therefore,
the environment is effective in Character and Value Education.” [TMT].

3.7. Desired values to be instilled

The statistics of the sub-codes related to the values participants want to instill in their

students during their professional lives are shown in Graphic 3.
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Graphic 3. Statistics of sub-codes related to desired values to be instilled
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As seen in Graphic 3, participants expressed 62 opinions related to the values they want to
instill, and these opinions were coded and collected in 12 categories. It is observed that
participants expressed that when they become teachers, they would instill the value of love (f:13)
the most in their students. In addition, participants stated that they would instill values of justice
(f:10), respect (f:8), and responsibility (f:8). Some direct expressions of participants related to
the "love™ and "justice" categories are as follows:

“I would like to instill the value of love in my students more than other values. Because I think that without
love, none of the other values can be instilled, and they will remain incomplete and meaningless.” [9MT].

“The value I want to instill in my students when I become a teacher is the value of justice.
Because individuals who have embraced the value of justice treat people equally without
discrimination. These individuals build a just society.” [6FT].

3.8. Method and technique

The statistics of the sub-codes related to the methods and techniques participants will

use during value teaching to their students are shown in Graphic 4.
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As seen in Graphic 4, participants expressed a total of 39 opinions related to the methods
and techniques they will use during value teaching, and these opinions were coded and
collected in 10 categories. It is observed that participants stated that they would use the
station technique (f:8) the most in their professional lives for value teaching. Moreover,
participants expressed that they would consider using drama (f:7), brainstorming (f:5), and
aquarium (f:4) methods or techniques. Some direct expressions of participants related to
the "station" and "drama" categories are as follows:

“Instead of the direct instruction technique, when I need to instill some values in my students, I
prefer practice-oriented methods and techniques, such as the station technique. This way, the value
1 want to teach can become more permanent.” [5FT.

“In my teaching career, I would use the technique that is suitable for the value I will teach from
the techniques I have learned so far, but I would especially use the drama technique. Because with
this method, students can learn through experience how to behave in certain situations.” [14MT].

4. Discussion and conclusion

The Character and Value Education course is included in the field education courses for
senior students in the social studies teacher education undergraduate program within
teacher training undergraduate programs (CoHE, 2018). The results obtained in the
research in which the opinions of preservice teachers about this course were tried to be
determined are presented in order.

According to the results obtained at the end of the research, participants defined the
concept of value mostly as the importance or worth given to something, while they defined
the concept of character as the features that distinguish a person from other people. In
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support of this result of the research, Kiziler & Canikli (2016) also describe the concept of
value as everything that is correct, beautiful, accepted, valuable, desired, and important
or valuable. The concept of character, on the other hand, is defined by the Turkish
Language Association (TLA, 2021) as the individual's unique structure, the fundamental
characteristic that distinguishes them from others, and the main features that determine
the individual's behavior patterns. Based on this result, it can be said that the definitions
of preservice social studies teachers regarding the concepts of value and character are
consistent with the literature and that they are aware of the meaning of the concepts of
character and value. Indeed, Simsek & Alkan (2019) stated in their study on the gains of
the Character and Value Education course conducted with preservice teachers that they
learned the concepts of value and character through this course.

According to another result of the research, it was determined that preservice social
studies teachers defined the Character and Value Education course as a course that
teaches basic human values. Additionally, it was determined that participants emphasized
that the Character and Value Education course is a course that provides social order,
eliminates moral problems, and increases sensitivity towards society. When the literature
1s examined, results supporting this result of the research are encountered. Sahin (2019)
found in his study that preservice teachers saw the character and value education course
as a process that takes place between the individual and society and facilitates the
individual's adaptation to society, making social life possible. At the same time, in a study
conducted by Yildirim & Caligkan (2017), teachers stated that value education is necessary
for raising young generations, maintaining social order, and ensuring social unity and
solidarity.

According to another result, preservice social studies teachers believe that the most
important aim of the Character and Value Education course is to contribute to social order.
In addition, participants stated that the other aims of the Character and Value Education
course are to raise good and characterful people, to ensure that individuals act with basic
human values, to teach values, and to reveal lost values. In support of this result, Ulusoy
(2019) states that the main aim of Character and Value Education is to raise reliable and
virtuous individuals desired by society. In another study, participants listed the roles of
values as facilitating the formation of social life, influencing behaviors, uniting society,
establishing human relationships, ensuring social continuity and order, guiding
individuals, determining ethical and moral boundaries, and contributing to the progress of
society (Recepoglu, 2022).

All of the preservice social studies teachers participating in the research find it
important for Character and Value Education courses to be included in undergraduate
programs. The reason they find it important for Character and Value Education courses to
be included in undergraduate programs is that they will be the ones transferring these
values to their students in their professional lives, and they believe that this educational
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deficiency should be addressed before they begin their careers. Similar results are found
in the literature. In a study conducted by Sahin (2019), preservices Turkish language and
literature teachers stated that Character and Values Education courses should be included
in universities, as they felt insufficient in this area. Moreover, there are studies
emphasizing that teachers and preservice teachers find themselves inadequate in values
education and that the lack of necessary and sufficient education in the context of values
education is the reason for this situation (Katilmig & Balci, 2017; Sahinkayas1 & Kelleci,
2012; Oguz, 2012; Yildirnm & Caliskan, 2017). On the other hand, Thorberg (2008)
emphasizes that it is not correct to expect teachers who do not have sufficient knowledge
and equipment in value education to be successful in this context. However, competent
teachers in value education can increase their students' achievements. Because Demirhan
Iscan (2007) states in his research that values education also increases students'
achievements.

According to most participants, environmental, individual, and finally educational
factors are effective in Character and Value Education, respectively. Among the
environmental factors, the environment is the most effective factor, whereas among the
individual factors, the practice of values is the most effective factor. In educational factors,
the teacher is expressed as the most effective factor. In a study conducted on the process
of instilling values in schools, it was revealed that external factors were primarily effective.
Here, external factors include family, relatives, media, and social environment (Basyigit,
2014). In addition to these factors, Celikkaya (2022) states that associations, religious
institutions, clubs, and peer groups should also be included in the environmental factor. In
a supporting manner, Lickona (2009) emphasizes that for an effective character education
to take place, schools, families, and communities need to help young people adopt,
understand, appreciate, and act according to fundamental ethical values.

According to another result obtained in the research, the value of love is at the forefront
of the values that the participants want to instill in their students. After the value of love,
it was concluded that the other values they wanted to instill were justice, responsibility,
respect, and honesty. The reason participants want to instill the value of love is that they
think love is the foundation of all values. In support of the research's result, Yildiz (2013)
states that a person gains value with love and that love is a complex emotion that contains
many values and feelings. Therefore, when putting forward the concept of love, it is
necessary to mention the values that make up and maintain it. There are also studies with
similar results in which teachers emphasize the need to instill values such as respect, love,
tolerance, patriotism, helpfulness, honesty, and respect for rights and freedoms (Celikkaya
& Yilmaz, 2017; Balal & Yelken, 2013).

According to the final result of the study, participants expressed that they would use the
following methods and techniques most frequently during character and value education:
station, drama, brainstorming, and aquarium. However, in a study conducted by Celikkaya
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& Yilmaz (2017), teachers stated that they primarily tried to be role models and make use
of example cases during value education. On the other hand, Elbir and Bagci1 (2013), who
examined graduate studies related to value education, reported that teachers mostly
utilized cooperative learning techniques and creative drama methods in value education.
Moreover, Lickona (2009) discusses strategies that can be used in value education at
schools under main headings such as teaching conflict resolution management, using
cooperative learning, encouraging moral reasoning, and creating a democratic classroom
environment. Based on this result, it can be said that the preferences of teachers and
preservice teachers for methods and techniques during value education differ.

Considering the results obtained from the study, the following suggestions can be
offered:

Environmental factors play a significant role in Character and Value Education.
Therefore, to achieve the objectives of Character and Value Education, cooperation among
schools, families, and communities should be targeted. Including families in character
education programs and developing collaborative education programs with them should be
a priority.

*  This course is included within the scope of field education courses for preservice
social studies teachers. Considering that teachers lacking adequate knowledge and
equipment related to value education cannot effectively conduct value education, the
Character and Values Education course should be mandatory in undergraduate programs,
especially in faculties of education.Open the Discussion section with a clear statement of
the support or nonsupport for your original hypotheses, distinguished by primary and
secondary hypotheses. If hypotheses were not supported, offer post hoc explanations.
Similarities and differences between your results and the work of others should be used to
contextualize, confirm, and clarify your conclusions. Do not simply reformulate and repeat
points already made; each new statement should contribute to your interpretation and to
the reader's understanding of the problem.

Your interpretation of the results should take into account (a) sources of potential bias
and other threats to internal validity, (b) the imprecision of measures, (¢) the overall
number of tests or overlap among tests, (d) the effect sizes observed, and (e) other
limitations or weaknesses of the study. If an intervention is involved, discuss whether it
was successful and the mechanism by which it was intended to work (causal pathways)
and/or alternative mechanisms. Also, discuss barriers to implementing the intervention or
manipulation as well as the fidelity with which the intervention or manipulation was
implemented in the study, that is, any differences between the manipulation as planned
and as implemented.

Acknowledge the limitations of your research, and address alternative explanations of the
results. Discuss the generalizability, or external validity, of the findings. This critical
analysis should take into account differences between the target population and the
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accessed sample. For interventions, discuss characteristics that make them more or less
applicable to circumstances not included in the study, how and what outcomes were
measured (relative to other measures that might have been used), the length of time to
measurement (between the end of the intervention and the measurement of outcomes),
incentives, compliance rates, and specific settings involved in the study as well as other
contextual issues.

End the Discussion section with a reasoned and justifiable commentary on the
importance of your findings. This concluding section may be brief or extensive provided
that it is tightly reasoned, self-contained, and not overstated. In this section, you might
briefly return to a discussion of why the problem is important (as stated in the
introduction); what larger issues, those that transcend the particulars of the subfield,
might hinge on the findings; and what propositions are confirmed or disconfirmed by the
extrapolation of these findings to such overarching issues.

You may also consider the following issues:

e What is the theoretical, clinical, or practical significance of the outcomes, and what is
the basis for these interpretations? If the findings are valid and replicable, what real-
life psychological phenomena might be explained or modeled by the results? Are
applications warranted on the basis of this research?

e What problems remain unresolved or arise anew because of these findings? The
responses to these questions are the core of the contribution of your study and justify
why readers both inside and outside your own specialty should attend to the findings.
Your readers should receive clear, unambiguous, and direct answers.
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