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Abstract 

This study was conducted to determine the relationship between parents' attitudes towards reading with 

their children and primary school students' attitudes towards the life science course and reading. Relational 

survey was used as the research design in the study. A total of 416 students studying in the 2nd and 3rd 

grades of primary school in Yozgat province and their parents were included in the study through simple 

random sampling. Data were collected from parents with the Parent and Child Reading Together Attitude 

Scale and from students with the Life Science Course Attitude Scale" and the Attitudes toward Reading Scale. 

The statistically significant differences in the demographic characteristics of parents' attitudes towards 

reading with their children and primary school students' attitudes towards the Life Science course and 

reading were analyzed with the help of the Mann Whitney U and Kruskal Wallis tests. In addition, the 

relationship between parents' attitudes towards reading with their children and primary school students' 

attitudes towards the Life Science course and reading was determined by correlation analysis. The results 

indicate that parents' attitudes towards reading with their children and students' Life Science course 

attitudes and reading attitudes are highly positive.  
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1. Introduction 

Life science is a concept that enables the individual to learn the meaning of the life 

he/she is in, provides him/her with knowledge, skills, behaviors and attitudes that can 

facilitate his/her life, prepares him/her for life and is expressed as a life course (Gültekin, 
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2015). Life science course is a course that reflects positive traces in the life of the 

individual, where basic skills related to life are gained in addition to individual qualities 

in order to make sense of the events around the individual and to adapt to these events, 

as well as reading, understanding and making sense of life (Aktepe & Gündüz, 2020; 

Batmaz, 2021). Life science coursework aims to enable students to learn about the 

culture and social environment in which they live, to make investigations, to acquire real 

information about their environment, to keep up with society and to gain good habits 

(Binbaşıoğlu, 2003). Therefore, the child has the opportunity to experience many 

situations, experiences or issues that he/she will encounter in life through Life science, 

which he/she encounters from his/her early years. For example, when a mother sends her 

child to a neighbor to provide a food that is not available at home while cooking, it is an 

important step for the child to make sense of neighborhood relations (Batmaz, 2021). 

Gültekin (2015) also states that children learn knowledge, skills, behaviors and attitudes 

about life from their environment or their families from the first days of life. Life science 

course is defined as a course that bases its topics around the family and the environment 

in which the child is located, includes topics that help the child to recognize 

himself/herself in physiological and psychological terms, and contributes to the child's 

preparation for life based on previous experiences (Kabapınar, 2014). 

Apart from the important role of the Life science course in preparing children for life 

and supporting their developmental areas, this course aims to help children get to know 

themselves, learn about nature and the environment, follow the rules, learn about social 

values, learn about their country, and acquire attitudes, values, skills and knowledge 

about healthy life (Güven & Püsküllü, 2017). Students' attitudes towards a subject affect 

both their eagerness to learn about that subject and their level of knowledge about it 

(Bloom, 1995). The importance of the concept of “attitude” increases even more when age 

levels and developmental characteristics are taken into consideration, especially in 

primary education. Because a positive attitude of the child in this period can allow many 

situations to emerge, such as expressing their feelings and thoughts freely, expressing 

themselves correctly, and being eager for further learning.  In the evaluation of student 

achievement, their liking and interest in the lesson is related to the attitude they develop 

towards the lesson. Therefore, effective planning of the learning and teaching process is 

ensured by determining students' attitudes (Batmaz, 2021). Manne and Mete (2020) also 

state that student attitudes have a significant effect on their success in the course. 

Activities with families in the preschool period can influence students' attitudes 

towards the Life science course, because families are the first to teach children life-

related information that will help them lead their daily lives in a healthy way. Parents 

teach healthy living topics such as personal care, healthy food and drinks, balanced 

nutrition, precautions to protect their health, safe living topics such as safety rules at 

home, things to consider when communicating with people around them, learning about 

animals and plants in the immediate environment and taking care to protect them.  
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Through illustrated children's books, parents also introduce their children to life in 

nature such as the importance of keeping nature and the environment clean, learning 

about the sun, moon and the earth, understanding the changes in the seasons, 

recognizing historical, natural and touristic places in the immediate vicinity, and 

knowing where they live. Then, they try to teach information about life in subjects that 

are appropriate to the child's interests and wishes and that he/she can relate to his/her 

life by reading fairy tales and stories and talking about them together. However, Turkish 

parents are observed not to show sufficient interest in this regard (Progress in 

International Reading Literacy Study [PIRLS], 2001). This may be due to parents' busy 

work lives or household chores. In other countries, however, financial support is given to 

families to increase their reading activities with their children (Harper, Platt, & 

Pelletier, 2011). The reason for providing financial support to families may be that it 

leads to important contributions to the child, the family, and the relationship between 

the child and the family because reading activities that families and children do together 

increase verbal communication between the family and the child (Atim & Azihar, 2012), 

help families understand the problems experienced by children (Çelebi-Öncü, 2016), 

increase families' awareness of reading with their children, increase their reading 

strategies and questioning skills (Feit, 2009; Zevenbergen, Worth, Dretto, & Travers, 

2016), and improve children's literacy, storytelling, language skills and vocabulary 

(Huennekens & Xu, 2016; Kotaman, 2013; Lever & Sénéchal, 2011; Yıldız-Bıçakçı, Er, & 

Aral, 2018). 

There are some things that parents should pay attention to in order to ensure that 

their reading activities with their children benefit their children. First of all, when 

choosing the books to read with their children, parents should choose books that their 

children can enjoy (Beach, 2015). Stories are a type of book that children enjoy 

(Yurtbakan & Erdoğan, 2020). The reason why children enjoy stories is that they 

associate the events in the stories with their own lives and make connections between 

them (Akbaba et al., 2009). In order for families' reading activities with their children to 

benefit children, families should create a friendly environment with their children while 

reading and then try to improve children's reading attitudes (Collins & Svensson, 2008; 

DeBaryshe, Binder, & Buell, 2000). For this, first of all, families should have a strong 

motivation to read (Evans, Valleley & Allen, 2002), make their children feel that they 

love reading (Wise & Buffington, 2004), gift books to their children (Wray & Medwell, 

2015), and make reading a fun activity because fun reading activities in the past affect 

children's reading attitudes in the following years (Guthrie & Greaney, 1991). 

Just as parents have duties to improve children's reading attitudes in the preschool 

period, teachers also have duties at school age. Teachers should first of all model reading 

to students and cooperate with their families (Fletcher, 2017). They should carry out 

activities to improve their students' reading attitudes (Eminoğlu & Bağçeci, 2020). The 

reading environment should be organized taking into account the interests and needs of 
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the students (Krashen, 2003). They should ensure that students read texts with their 

favorite characters (Uysal-Dede, 2019). Reading methods that students will be active in 

the reading process can be used. Students can be helped to create mental images during 

reading (Kocaarslan, Akyol, & Güneş, 2017). Teachers can create bookshelves in their 

classrooms with books appropriate to students' interests and abilities. They can create 

reading corners in the classroom with cushions, stools and beanbags. They can also 

improve their students' reading attitudes by instilling the habit of using the library 

(Oyelude, 2013) because reading attitude increases students' reading motivation, reading 

success, reading fluency and reading comprehension skills, reading habits and academic 

achievement, and decreases their reading anxiety (Bıyık & Melanlıoğlu, 2022; Boz & 

Ulusoy, 2019; Kush, Watkins, & Brookhart, 2005; Lazarus & Callahan, 2000; Nuttall, 

2016; Şahin, 2019). 

1.1.  Research questions 

In the related literature, there are some studies examining the effects of parents' 

reading with their children on children's early literacy, language skills and vocabulary, 

and parents' depression levels (Baker, 2010; Switalski, 2012; Wood, 2017), but there is no 

study examining parents' attitudes towards reading with their children. Although there 

are many studies examining the relationship between primary school students' reading 

attitudes and their academic achievement, reading comprehension skills, reading 

motivation and anxiety (Baştuğ, 2014; Chang Wu, Shang Su, ChunChang, & Wen Liao, 

2016; Kuşdemir, 2019; Logan & Johnston, 2009; Sam & Sam, 2015; Taşkın & Aygün, 

2017), there is no study examining the relationship between reading attitudes and 

parents' attitudes towards reading with their children. Although there are studies 

examining primary school students' attitudes towards Life science courses (Çetin, 2020; 

Kaynar, 2020; Oker & Tay, 2020; Sarı, 2020; Tiryaki, 2018; Yavuz, 2017), there is no 

study examining the relationship between parents' attitudes towards reading with their 

children and students' attitudes towards Life science courses. However, parents provide 

their preschool children with a lot of information about life through reading. It is a 

matter of curiosity how the reading activity that takes place between parents and 

children in the preschool period is reflected on children's attitudes towards the Life 

science course in the school period. Therefore, this study is expected to contribute to the 

understanding of the value of reading activities that parents do with their children in 

preschool period. 

The current study aimed to determine the relationship between parents' attitudes 

towards reading with their children and elementary school students' attitudes towards 

Life science and reading. In line with this purpose, answers to the following questions 

were sought: 
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1. Do parents' attitudes towards reading with their children differ statistically 

significantly according to their demographic characteristics? 

2. Do the Life science course attitudes of students differ statistically significantly 

according to their demographic characteristics? 

3. Do the reading attitudes of students differ statistically significantly according to 

their demographic characteristics? 

4. Is there a statistically significant relationship between parents' attitudes towards 

reading with their children and students' attitudes towards Life science and reading? 

2. Method 

In this part of the research, it includes information about the research model, research 

sample, data collection and analysis. 

2.1. Research design 

In order to test the relationship between parents' attitudes towards reading with their 

children and elementary school students' attitudes towards Life science and reading, a 

correlational survey design was used. The correlational survey design aims to determine 

the degree and existence of change between two or more variables. In correlational 

studies, possible relationships are examined by the researchers, and in this way, the 

phenomena can be better understood. It also allows researchers to make predictions 

while determining the relationships (Karasar, 2020; Büyüköztürk, Kılıç-Çakmak, Akgün, 

Karadeniz & Demirel, 2020). 

2.2. Participants 

The population of the study consists of 2nd and 3rd grade primary school students and 

their parents in the Yozgat province of Türkiye. The sample of the study consisted of 416 

primary school students and their parents in Yozgat province who were determined by 

simple random sampling technique. In simple random sampling, participants are 

randomly assigned from the population (Ekiz, 2015). Information about the students and 

their parents is shown in Table 1. 
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Table 1. Demographic information of students and their parents 
Participant Demographic  Variables f % 

Parent Gender Female 368 88,5 

Male  48 11,5 

Education status Pri. school 51 12,3 

Sec. school 69 16,6 

High school 135 32,5 

University or post gradu. 161 38,7 

Income status Low 63 15,1 

Medium or higher 353 84,9 

Attitudes towards reading with their 

children 

Middle or lower 83 20,0 

High 111 26,7 

Very high 222 53,3 

Student Gender Girl 212 51,0 

Boy 204 49,0 

Grade 2nd grade 235 56,5 

3rd grade 181 43,5 

Favorite subject Mathematics 240 57,7 

Science 46 11,1 

Life science 62 14,9 

Turkish 49 11,8 

Other 19 4,6 

It is clear that the majority of the parents of the elementary school students 

participating in the study are female (88.5%), almost three-quarters of them are high 

school and university graduates, the majority of them have a medium or higher income, 

and one-fifth of them have high or very high reading attitudes with their children. The 

ratio of male and female students participating in the study is close, more than half of 

the students are in the second grade, and they like mathematics the best. 

 

2.3. Data collection tools 

The data in the study were collected from parents using the Parent and Child Reading 

Together Attitude Scale and from primary school students using the Life science course 

Attitude Scale and the Attitudes toward Reading Scale. 

2.3.1. Parent and child reading together attitude scale 

The 5-point Likert scale developed by Yurtbakan (2022) to evaluate parents' attitudes 

towards reading with their children is unidimensional and consists of 19 questions. It 

was determined that the KMO value required for validity was 0.915; Bartlett's test value 

was sd=171; x²=4318,247 (p=0.00) and the Cronbach Alpha reliability value was .913. In 

the study, Cronbach's alpha value was .949. 

2.3.2. Life science course attitude scale 

The scale developed by Oker and Tay (2020) to determine the Life science course 

attitudes of primary school students has a total of 16 questions. The scale consists of 

three factors: 6 questions in the dimension of negative attitudes towards Life science 

course, 5 questions in the dimension of positive attitudes towards Life science course 
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content, and 5 questions in the dimension of positive attitudes towards Life science 

course. The KMO test result of the scale was .84, Bartlett's test result was significant 

(p<0.00), and Cronbach alpha value was .81. In this study, it was .83. 

2.3.3. Attitudes toward reading scale 

The Garfield Visual Reading Attitude Scale developed by McKenna and Kear (1990) for 

grades 1-6 and adapted into Turkish by Kocaarslan (2016) consists of two sub-dimensions 

and 20 questions (the first 10 questions are reading for entertainment and the last 10 

questions are reading for academic purposes). The Cronbach Alpha value of the scale was 

.88 and the value in the study was .935. 

2.4. Data Analysis 

The data were collected in the second semester of the 2022-23 academic year. Primary 

school students filled out the Life science course attitude scale on the first day and the 

Garfield reading attitude scale on the second day in the presence of the researchers. The 

scales were distributed to the students to take home to be filled in by their parents to 

determine the reading attitudes of the parents of primary school students with their 

children. Informative messages about the scale were written to parent groups by the 

teachers of primary school students. The scales filled out by the parents were delivered to 

their teachers through their children. The data obtained were analyzed with the help of 

SPSS 21.0 program. The analyses started with a normality test and the Kolmogorov-

Smirnov test showed that the reading attitude scores obtained from the parents and the 

Life science course attitude and reading attitude scale scores obtained from the primary 

school students were not normally distributed (p<.05). In cases with two variables where 

the scores are not normally distributed, Mann Whitney U test is performed, and in cases 

with more than two variables, Kruskal Wallis test is performed. In cases where the 

Kruskal-Wallis test results are significant, the Mann Whitney U test is used to 

determine in whose favor the significance is. The differentiation of parents' attitudes 

towards reading with their children according to their demographic characteristics was 

analyzed with Mann Whitney U test for gender and income status variables, and the 

differentiation according to educational status was analyzed with Kruskal Wallis test. In 

the case of changes in primary school students' Life science course attitudes and reading 

attitudes according to their demographic characteristics, Mann Whitney U test was 

analyzed according to gender and class variables, and Kruskal Wallis test was analyzed 

according to favorite courses variables. The reading attitude levels of the parents with 

their children were determined according to the difference obtained by subtracting the 

lowest score from the highest score obtained from the scale and dividing it by the Likert 

number. Accordingly, the attitude levels of parents towards reading with their children 

are 4,21-5,00 very high, 3,41-4,20 high, 2,61-3,40 medium, 1,81-2,60 low, 1,00-1,80 very 

low. The relationship between parents' attitudes towards reading with their children and 

primary school students' Life science course and reading attitudes was analyzed with 
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Spearman correlation analysis because the scores were not normally distributed. The 

correlation coefficient is defined as “very weak relationship between 0.00 and 0.25 points; 

weak relationship between 0.26 and 0.49 points; medium relationship between 0.50 and 

0.69 points; high relationship between 0.70 and 0.89 points; very high relationship 

between 0.90 and 1.00 points” (Köse, 2008). 

3. Results 

In this section, the results of the analysis conducted to reveal the statistical 

differentiation of parents' attitudes towards reading with their children and primary 

school students' Life science course attitude and reading attitude levels according to 

demographic characteristics and the relationship between them are presented. 

The results of the descriptive analysis obtained from parents' attitudes towards 

reading with their children and primary school students' attitudes towards Life science 

course and reading are shown below in Table 2. 

Table 2. Descriptive results 

Scales N X Sd Min. Max. Kolmogorov-

Smirnov 

Parental attitude 416 4,06 ,82 1,05 5,00 ,00 

Life science course attitude 416 2,76 ,28 1,69 3,00 ,00 

Reading attitude 416 3,47 ,49 1,00 4,00 ,00 

 

Parents' attitudes towards reading with their children, and students' attitudes towards 

Life science and reading are observed to be above average. 

The relationship between parents' attitudes towards reading with their children and 

the variables of gender, income and educational status was analyzed and the results are 

shown in Table 3. 

Table 3. Parents' attitudes towards reading with their children according to their demographic 
characteristics 

Demographic Variable n M. R S. R. U Z p 

Gender Female 368 205,94 75786,00 
7890 -1,203 ,23 

Male  48 228,13 10950,00 

Income status Low 63 209,17 13177,50 

11077,50 -,048 ,96 Middle or 

higher 

353 208,38 73558,50 

 

There was no significant change in parents' attitudes towards reading with their 

children according to gender and income status variables (p>.05). 

The Kruskal-Wallis test was performed to examine the differentiation of parents' 

attitudes towards reading with their children according to their educational status and 

the results are presented in Table 4. 
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Table 4. The effect of parents' educational status on their attitudes towards reading with their children 

Status Variables n M. R. sd 
 

p 

Education Status Pri. Sch. 51 195,37 

3 1,517 ,68 
Sec. sch. 69 204,51 

High sch. 135 205,67 

Uni. or post gradu. 161 216,74 

 

The educational status of the parents did not make a statistically significant difference 

in their attitudes towards reading with their children (p>.05). 

Life science course attitudes of school students were analyzed according to their gender, 

grade, favorite subject, and the level of their parents' attitudes towards reading with 

their children, and the results are shown in the tables. 

Table 5. The effect of gender and grade level of primary school students on their life science course attitude 

Demographic Variable n M. R. S. R. U Z p 

Gender Girl 212 213,67 45297,00 
20229,00 -,905 ,37 

Boy 204 203,13 41439,00 

Grade Second 235 208,78 49063,00 
21202,00 -,055 ,96 

Third 181 208,14 37673,00 

 

As can be seen, the students' attitudes towards Life science course do not differ 

statistically significantly according to gender and grade level (p>.05). 

Students' attitudes towards the Life science course, their favorite course and their 

parents' attitudes towards reading with their children were examined by applying the 

Kruskal-Wallis test and the results are presented in Table 6. 

Table 6. The effect of favorite subject and parents' reading attitude levels with their children on primary 
school students' attitudes towards life science course 

Status Variables n M. R. sd 
 

p Significance 

Favorite subject 

Mathematics 240 205,24 

4 5,899 ,21  

Science 46 185,51 

Life science 60 236,12 

Turkish 49 217,38 

Other 19 192,37 

Level of parents' 

attitudes towards 

reading with their 

children 

Mid and lower 83 158,55 

2 28,298 ,00*** 

Very high> mid-low 

Very high>high 

> mid-low 

High 
111 192,01 

Very high 
222 235,42 
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While the Life science course attitudes of students did not differ statistically according 

to their favorite course (p>.05), it was revealed that there was a statistically significant 

difference according to the parents' attitudes towards reading with their children (p< 

.05). Significance was found to be more significant for those with very high attitudes 

towards reading with their children than for those with high and below medium 

attitudes, and for those with high positive attitudes than for those with medium and 

below positive attitudes towards Life science course. 

The reading attitudes of students were analyzed according to gender, grade, favorite 

subject and the level of their parents' reading attitudes with their children and the 

results are shown in the tables. 

Table 7. The effect of gender and grade level of primary school students on their reading attitude 

Demographic Variable n M. R. S. R. U Z p 

Gender Girl 212 229,11 48571,00 
17255,00 -3,571 ,00*** 

Boy 204 187,08 38165,00 

Grade 2 235 202,84 47668,00 
19938,00 -1,096 ,27 

3 181 215,85 39068,00 

 

No significant difference could be found in the reading attitudes of the students 

according to the grade level (p>.05), but there was a difference according to the gender 

variable (p<.05), which was in favor of males. 

The results of the Kruskal-Wallis test conducted to determine the variation of 

students' reading attitudes according to the level of their favorite subject and their 

parents' attitudes towards reading with their children are presented in Table 8. 

Table 8. The effect of favorite course and parents' reading attitude levels with their children on primary 
school students' reading attitudes 

Status Variables n M. R. sd 
 

p Significance 

Favorite subject 
Mathematics 

240 211,58 

4 5,293 ,26 - 

Science 
46 187,58 

Life science  
60 190,35 

Turkish 
49 234,49 

Other 
19 212,47 

Parents' level of 

reading with their 

children 

Mid and lower 
83 134,81 

2 65,571 ,00*** 

high>mid-low 

very high>mid-low 

very high>high 

High 
111 179,02 

Very high 
222 250,79 
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Although there was no statistically significant difference in the reading attitudes of 

students according to their favorite course variable, a statistically significant difference 

was identified according to the parents' attitudes towards reading with their children 

(p>.05). The significance is observed to be in favor of those who have high and very high 

positive attitudes towards reading with their children compared to those who have 

medium- and low- level positive attitudes, and in favor of those who have very high 

positive attitudes compared to those who have highly positive attitudes. 

The relationship between parents' attitudes towards reading with their children and 

students' attitudes towards Life science course and reading was determined by Spearman 

correlation analysis. 

Table 9. Correlation analysis results 

Scales Correlation Parents' attitude towards reading 

with their children 

Life science course 

attitude 

Reading 

attitude 

Parents' attitude towards reading 

with their children 

r 1 ,300 ,499 

p  ,00*** ,00*** 

Life science course attitude r ,300 1 ,480 

p ,00***  ,00*** 

Reading attitude r ,499 ,480 1 

p ,00*** ,00***  

 

It was found that there was a weak relationship between parents' attitudes towards 

reading with their children and students' attitudes towards Life science course and 

reading. The strongest relationship was found between parents' attitudes towards 

reading with their children and students' attitudes towards reading. 

4. Discussion 

According to the findings of this study, parents' attitudes towards reading with their 

children, students' Life science course attitudes and reading attitudes are high. In 

addition, it was determined that income, gender and education level variables made a 

significant difference in parents' attitudes towards reading with their children. Although 

the Life science course attitudes of students did not differ statistically significantly 

according to gender, grade level and favorite course variable, it was determined that they 

differed according to the level of parents' reading with their children. It was determined 

that the Life science course attitudes of those whose parents' attitudes towards reading 

with their children were very high were more significant than those whose attitudes were 

high and below medium, and those whose attitudes were high were more significant than 

those whose attitudes were medium and below. While the grade level did not create a 

significant difference in the reading attitudes of students, the gender variable created a 

significant difference. It was determined that the significant difference was in favor of 
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males. Although there was no statistically significant difference in the reading attitudes 

of students according to their favorite course variable, it was revealed that there was a 

statistically significant difference according to the parents' attitudes towards reading 

with their children. The significance is observed to be in favor of those with high and very 

high positive reading attitudes compared to those with positive reading attitudes at the 

medium and low level, and in favor of those with very high positive reading attitudes 

compared to those with high positive reading attitudes. A weak relationship between 

parents' attitudes towards reading with their children and primary school students' 

attitudes towards Life science course and reading and between students' Life science 

course attitudes and reading attitudes was found. The strongest relationship was found 

between parents' attitudes towards reading with their children and primary school 

students' reading attitudes. 

Another finding of the current study is that parents' attitudes towards reading with 

their children are highly positive. The fact that parents spend quality time with their 

children by reading books together and include activities such as animation and design in 

reading activities positively reflects on their children's cognitive, affective and social 

skills (Yurtbakan, Erdoğan, & Erdoğan, 2021). With teachers and child development 

experts on social media emphasizing the importance of reading, parents may be 

increasing their desire to read with their children in order to continuously support and 

closely monitor their children's development. In this way, parents' attitudes towards 

reading with their children may be improving. In fact, as in the study, demographic 

characteristics such as gender, educational status and income status may not make a 

difference in the attitudes of parents with this awareness towards reading with their 

children. 

In the study, students' Life science attitudes were found to be highly positive. Although 

the Life science course attitudes of students did not differ statistically significantly 

according to gender, grade level and favorite course variable, they differed according to 

the level of reading with their children. The Life science course attitudes of the parents 

who had a very highly positive reading attitude with their children were found to be more 

significant than those who had a high and below-medium positive attitude, and those 

who had a highly positive attitude were more significant than those who had a medium 

and below-medium positive attitudes. Many studies have reported that students' Life 

science course attitudes are highly positive (Batmaz, 2021; Oker & Tay, 2020; Tiryaki, 

2018). The fact that the attitude (George, 2006), which enables learning to take place as a 

result of affecting students' behaviors and decision-making processes, is highly positive in 

the Life science course is due to the fact that students have more skills, knowledge and 

experience related to the course they acquired in the preschool period (Batmaz, 2021). 

Students' Life science course attitudes may be affected by teachers' attitudes towards the 

course, teaching methods and demographic characteristics of students. For example, 

although gender did not make a significant difference in students' Life science attitudes 
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in many studies (Eren, Bayrak, & Benzer, 2015; Palavan, 2012; Tiryaki, 2018), Çetin 

(2020) found that male students' attitudes were highly positive and Batmaz (2021) found 

that female students' Life science course attitudes were highly positive. In addition, in 

some studies, it was observed that the grade level made a significant difference in 

students' Life science attitudes (Çetin, 2020; Oker, 2019), while in some studies it did not 

make a difference (Batmaz, 2021; Sarı, 2020). However, it has been proven by 

experimental studies that attitudes towards Life science courses can be improved 

(Ceylan, 2016; Ekinci-Işık 2007; İra, Ira & Geçer, 2019; Yavuz, 2017). Therefore, 

regardless of the demographic characteristics of the students, teachers play an important 

role in the development of their students' attitudes towards the Life science course. 

Although Hayes (2000) stated that positive reading attitudes decrease as the grade 

level increases, the current study found that the reading attitudes of students were 

highly positive. Similar to our study, Kuşdemir (2019) found that the reading attitudes of 

4th grade primary school students were high. However, Chotitham and Wongwanich 

(2014) determined that the reading attitudes of 3-5th grade students were neither high 

nor low. In the current study, the comparison of students' reading attitudes by grade 

level revealed that students' reading attitudes were similar. In other studies, the 

differentiation of students' reading attitudes by grade level may be affected by situations 

such as having a library at home, reading frequency, reading habits, positive attitudes of 

family and teachers towards reading (Çakıcı, 2005; Edmunds & Bauserman, 2006; Gür-

Erdoğan & Demir, 2016; Yurdakul, Beyazıt, Bütün-Ayhan, & Şimşek, 2020). These 

reasons may cause students' reading attitudes to differ according to the variables of 

gender, favorite subject and parents' attitudes towards reading with their children. In 

the current study, the reading attitudes of students are observed to differ statistically 

significantly in favor of female students. Although many studies have concluded that 

girls have higher positive reading attitudes (Gür-Erdoğan & Demir, 2016; Kızıltaş, 2018; 

Kuşdemir, 2019; Logan & Johnston, 2009; Ökcü & Akgül, 2021) Taşkın and Aygün (2017) 

found that gender had no effect on reading attitude. In the current study, it was found 

that the reading attitudes of students did not differ according to the variable of their 

favorite course. In contrast to this result, it was determined that the positive reading 

attitudes of students are directly proportional to the high level of parents' attitudes 

towards reading with their children. Many studies have reported that the increase in the 

education and income levels of students' parents positively affects students' reading 

attitudes (ChangWu et al., 2016; Gür-Erdoğan & Demir, 2016; Kızıltaş, 2018; Kuşdemir, 

2019). As such, it can be concluded that parents' demographic characteristics, education 

level, and level of awareness about the importance of reading have a significant effect on 

their children's reading attitudes. 

The current study revealed a weak relationship between parents' attitudes towards 

reading with their children and elementary school students' reading attitudes. Kotaman 

(2013) also reported that the positive reading attitudes of children who read with their 
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parents increased. Children who read with their parents have also been observed to 

develop language and early literacy skills, increase their vocabulary, strengthen their 

communication with their parents, and improve their ability to find solutions to problems 

(Fung, Chow, & McBride-Chang, 2005; Huebner & Payne, 2010; Öncü, 2016; 

Petchprasert, 2014; Yıldız-Bıçakçı et al., 2018). In this sense, children need to spend a lot 

of time with their parents. It can be argued that supporting this time with activities that 

support children's improvement such as reading books, playing games and designing 

positively affects children's cognitive, affective and social development. 

A weak relationship was found between parents' attitudes towards reading with their 

children and primary school students' attitudes towards Life science course and reading, 

and between students' Life science course attitudes and reading attitudes. The strongest 

relationship was found between parents' attitudes towards reading with their children 

and students' reading attitudes. Since parents not only read storybooks that teach life 

science topics such as life at home, healthy and safe life, but also read storybooks that 

teach science topics such as the five senses, planets, living things, Turkish topics such as 

values, visual reading, listening and speaking skills, and mathematics topics such as 

numbers and spatial relationships, it can be thought that the subject of the books that 

parents read with their children plays an important role in the fact that parents' 

attitudes towards reading with their children are more highly related to reading 

attitudes than students' attitudes towards Life science course. This leads to students 

getting to know different subjects at an early stage. By reading books on different 

subjects, students can develop an interest in different subjects. In addition to the 

educational aspect of the book, parents also focus on the entertaining aspect of reading 

such as animating, imitating and designing while reading books to improve their child's 

interest, motivation and attitude towards reading. In this way, the relationship between 

parents' reading attitudes with their children and students' reading attitudes may be 

strengthened as students' positive feelings towards reading are fostered. 
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