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Abstract

The Covid-19 pandemic has caused a butterfly effect all over the world, giving rise to storms in many areas
such as education, health and economy. Considering the partners of the educational organizations, it was
seen that many students, parents, teachers and administrators were deeply affected by the epidemic process.
Many countries had to close their schools to prevent the spread of the epidemic. In the study it was aimed to
understand what happened and to put forward some practical solutions based on the opinions of
administrators, teachers, students and parents regarding distance education during the Covid-19 pandemic.
In the study, a multiple case study design was used to examine the distance education process
comprehensively according to the qualitative research method. The opinions of the administrators, teachers,
students and parents in distance education process in different regions and socio-economic schools of Izmir
were consulted according to the maximum diversity sampling method. Their opinions were collected via a
semi-structured interview form using Zoom application and the data were subjected to content analysis. As a
result of the analyzes, when the distance education process was evaluated from the point of view of
managers, it was seen that they experienced problems in crisis management, teacher motivation and
planning. Teachers, on the other hand, were found to have problems in classroom management and digital
literacy. The students had difficulties in motivating in the lesson and gave up attending live lessons due to
systemic problems. It was determined that parents had difficulties in supporting their children. Policy
makers work on possible scenarios in order to be prepared for possible crisis moments such as Covid-19
pandemics; managers are trained for crisis and change management, assigning individuals with sustainable
leadership qualities as managers, ensuring teachers to receive the necessary training to become literate of
information and communication technologies, developing students' skills such as self-control and problem
solving, implementing a family education system that includes pedagogical support for parents. etc. are
among the suggestions brought in the context of the study.
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1. Introduction

The world is made up of interrelated parts. Therefore, a change in one region causes a
change in another region. As mentioned in chaos theory, a butterfly flapping its wings in
Beijing causes a storm in New York and the system enters into a chain of change (Bilbiil,
2018). The Covid 19 pandemic has also created a butterfly effect all over the world,
causing storms in many areas such as education, health and economy. Undoubtedly, all
the stakeholders of the education system, including students, teachers, administrators
and parents were deeply affected by these storms. According to the data announced by
the United Nations Educational, Scientific and Cultural Organization (UNESCO, 2020)
on April 13, 2020, education in schools was suspended in 192 countries affected by the
COVID-19 epidemic and more than 1.5 billion students were left away from face-to-face
education. In this process, various countries have been in search of alternatives for the
continuation of the interrupted educational activities in order to ensure the
sustainability of education. Many countries such as China, Italy, France, Portugal,
Estonia, Japan and Turkey have started distance education with their technological
infrastructures. In the first phase of the pandemic, each country has found solutions to
the problems experienced in education within their own capacity.

For example, in China, teachers have been organized for teachers from different
branches to conduct online training. State and municipal education departments have
commissioned experts to provide schools with teaching resources and teaching plans
(OECD, 2020; S6zen, 2021; Yaman, 2021). In order to continue education, the Ministry of
Education in Italy has created special online pages, video sessions and virtual meeting
areas. It has facilitated the use of digital content and new models of educational
organization. It provided free distance education and up-to-date tools to teachers, as well
as technical support to schools and organized webinars with regional working groups. It
initiated monitoring initiatives, and economic support formations for socio-economically
disadvantaged students (Kottasova & Isaac, 2020; OECD, 2020; Togoh, 2020).

In France, they used existing networks so that students could do their homework and
exercises and access course materials. This service was carried out through a free
pedagogical platform called Cned “My class is at home”. This platform provides the
opportunity to conduct virtual lessons, thus maintaining a human connection between
the student, classmates and teachers (OECD, 2020).

Portugal; has established a support network, including guidance for the preparation of
online courses, organizational issues, and the use and delivery of free open content
resources. It has prepared an orientation guide on the roles for the organization, program
and normalization of the school. It also established a network with partner institutions to
enable communication (OECD, 2020).



328 Olmez Ceylan/ International Journal of Curriculum and Instruction 14(1) (2022) 326-349

Estonia, the National Center for Education (affiliated to the Ministry of Education and
Science of the Republic of Latvia) has developed Methodological Principles for the
Application of Distance Learning in Professional and General Educational Institutions to
support the implementation of distance learning in all schools. Suggestions were made to
school administrators, teachers and parents on how to organize and adapt the distance
learning process, and how to change the learning program. They provided guidelines to
ensure the well-being of all teachers and students. In addition, a Guide for Families, a
Guide for Teachers, and Information and Communication Technologies
Recommendations for Teachers have been published online. National Television has also
broadcast famous plays for school-age audiences. With the coordination of the Ministry of
Education and Science, technological support was provided to students who did not have
an internet connection at home. The largest mobile network operators LMT and BITE
have provided mobile phones and tablets to around 5000 students (about 3 percent of the
total number of students) in Latvia. Steps have been taken to increase data flow capacity
in cooperation with ICT institutions and municipalities (OECD, 2020).

In Japan, MEXT (Ministry of Education, Culture, Sports, Science and Technology) has
supported local education boards that offer as equal measures as possible to support
students' studies. It has also set up a learning portal that offers a variety of advice and
tips for learning each subject, free learning materials and videos that can be used at
home, etc., as well as good practices from schools and education boards. It has also
provided information on online learning through its official websites (OECD, 2020).

With the first case seen on March 11 in Turkey and the spread of the epidemic, the
decision to close schools was taken, and distance education was started in a short time as
in other countries. Education continued through Informatics Network in Education
(EBA), TRT, EBA TV supported by the Ministry of National Education, platforms that
enable video and audio participation on the Internet and distance education systems of
schools. EBA Support Points and Mobile Support Points have been established in various
places for students who cannot access distance education. For inclusive education
activities, EBA training videos have been prepared with sign language support (MEB,
2021).

In order to ensure the sustainability of education in many different countries of the
world, emergency measures packages using digital technologies have been implemented.
(Angoletto & Queiroz, 2020). With the interruption of face-to-face education, online
platforms have become the most frequently used tools. (Reimers & Schleicher, 2020).
Online tools range from educational content to learning programs, from virtual meetings
to teacher-led online classes (Schleicher, 2020).

Distance education has facilitated the continuation of education all over the world.
Distance education, which is defined as a planned open access learning method that
requires special instructional design and technologies, where the learner and the
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instructor are in different places (Moore & Kearsley, 2011), created the opportunity to
communicate between teachers and students during the covid-19 process and provided a
working environment (Altiparmak, Kurt & Kapidere, 2011). In addition, the recorded
lesson videos can be watched later, allowing students to access materials such as
documents and videos individually (Solak, Utebay & Yalcin, 2019). In this respect,
distance education is a field that tries to eliminate the limitations between the learner
and the teacher (Bozkurt, 2017). However, distance education has brought disadvantages
as well as advantages. In this context, the quality of the distance education process has
started to be discussed and various studies have been carried out.

Considering the studies on student opinions, it is seen that they generally perceive the
process negatively. Kara (2020) found that students expressed themselves with feelings
such as restless, worried and sad in this process. It is thought that the reasons for the
students to feel these feelings is due to the problems and impossibilities experienced in
the process. It is seen that students who have problems in socialization, who cannot be
motivated to the lesson, and who think the lessons are boring prefer face-to-face
education (Pmar & Dongel Akgul, 2020). In the literature, it is stated that students who
have deficiencies in motivation and communication also experience technical problems
(Gewin, 2020; Tasar, 2021; Ozdogan & Berkant, 2020). Technological impossibilities and
lack of infrastructure (Giannini & Lewis, 2020; Harris, 2020) in researches in which
students' opinions are included (Arslan & Sumuer, 2020; Dogan & Kocak, 2020; Fidan,
2020; Hebebci, Bertiz & Alan, 2020; Tasar, 2021; Kavuk & Demirtas, 2021; Metcalfe &
Perez 2020; Toprake: et al., 2021) are among the most frequently mentioned problems in
distance education.

When the education in the covid-19 process is evaluated according to the opinions of
the teachers, it is seen that common problems with other stakeholders in addition to the
problems related to the student were mentioned. Problems such as communication
problems with students and parents, problems caused by student behavior during live
lessons, problems caused by students and parents not using technological tools, lack of
internet at home, connection problems in distance education, lack of computer and digital
literacy were emphasized in the researches (Bergson-Shilcock, 2020; Fidan, 2020; Gezer
& Durdu, 2020; Hebebci, Bertiz & Alan, 2020; Ozdogan & Berkant,2020; Olmez Ceylan,
2021b; Kavuk & Demirtas, 2021). Not being able to do assessment, evaluation and
homework control, unsuitable working environments at home (Balaman & Hanbay
Tiryaki, 2021; Cakin & Akyavuz, 2020; Erkoca, 2021) are among the other highlighted
problems. Problems such as excessive involvement of parents in the teaching process,
decrease in teacher-student communication, decrease in professional satisfaction
(Yilmaz, Mutlu, Doganay, 2020) were also expressed by teachers.
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Studies in which parents' views on distance education in the Covid-19 process are also
included in the literature. In the study of Altunel and Ozogul (2020), it was stated that
the role of parents in education increased during the pandemic process and this situation
caused anxiety in parents. Parenting is not an easy responsibility and during the
pandemic, parenting has faced completely different challenges (UNESCO, 2020). As in
face-to-face education, it is very important for families to nurture students' activities
(Inci Kuzu, 2020). However, it is also stated in the literature that parents have
difficulties in providing the technological infrastructure and at the same time they are
worried about their children's use at the level of addiction (Okatan & Tagay, 2021; Saltuk
& Erciyes, 2020; Yilmaz, Giiner, Mutlu, Doganay & Yilmaz, 2020). It has been revealed
that inequalities in access to information and communication technologies cause learning
inequalities among students (Bennett, Uink, & Cross, 2020).

When the researches on school administrators are examined, it is seen that various
problems are expressed. In this process, school administrators stated that they
experienced problems such as lack of communication, technical inadequacy, lack of
information, indifference of teachers and lack of planning (Cakin & Kilekci Akyavuz,
2020). It is seen that the pandemic process negatively affects the personal and
professional activities of school principals (Caglar & Kiling, 2020). It has been revealed
that this process causes problems such as reducing socialization, lack of assessment and
evaluation, lack of participation in classes, insufficient infrastructure and equipment,
lack of legislation and lack of administrative control (Olmez Ceylan, 2021a). Some school
administrators, on the other hand, stated that the distance education process has
positive contributions such as being economical, eliminating time and space limitations,
and providing individual study responsibility (Kavrayici & Kesim, 2021).

It is thought that it is important to investigate the quality of distance education in
Turkey and to reveal the views of the stakeholders of this process. When the researches
available in the literature are evaluated in general, it is seen that the researches for
teachers, students, parents and administrators regarding distance education during the
Covid-19 pandemic period are given from a single point of view. For this reason, it is
thought that this study will contribute to the field in terms of evaluating distance
education in a broader and holistic way and providing information to practitioners,
researchers and policy developers. In addition, this study on Turkey can be an example
for countries with similar problems. In this context, in order to understand what
happened and to present forward-looking solutions, it was aimed to determine the views
of administrators, teachers, students and parents on distance education executed because
of the Covid-19 epidemic. In this framework, the problem sentence of the study can be
expressed as "What are the stakeholder (administrators, teachers, students, parents)
views on the distance education process implemented in Turkey due to the Covid-19
pandemic?"
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2. Method
2.1. Research design

In the study, a multiple case study was used to examine the distance education
process comprehensively according to the qualitative research method. Case studies in
social sciences are employed to understand a complex social phenomenon and current
events such as individual life cycles (Yin, 2003). According to Patton (2015), the cases
that to be researched could be individuals, groups, institutions, and cultures. In that
regard the case focused on by this study is teachers’, students’, parents’ and school
administrators’ experiences on during the distance education in COVID-19 pandemic.

2.2. Study Group

Study Group, consisted 5 administrators, 10 teachers, 10 students and 10 parents. The
characteristics of the study group are shown in Table 1.

Table 1. Characteristics of the study group

Participant School types Branch Gender
administrator 1 elementary class male
administrator 2 elementary class male
administrator 3 secondary Turkish male
administrator 4 secondary science male
administrator 5 secondary social studies male

teacher 1 secondary Turkish female
teacher 2 elementary class female
teacher 3 secondary English male
teacher 4 secondary math female
teacher 5 elementary class male
teacher 6 secondary music male
teacher 7 secondary science female
teacher 8 elementary class female
teacher 9 secondary Turkish female
teacher 10 secondary social studies male
student 1 elementary - male
student 2 elementary - male
student 3 elementary - female
student 4 elementary - female
student 5 secondary - female
student 6 secondary - female
student 7 secondary - female
student 8 secondary - male
student 9 secondary - male

student 10 secondary - male
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parent 1 elementary - female
parent 2 elementary - female
parent 3 elementary - female
parent 4 elementary - female
parent 5 secondary - female
parent 6 secondary - female
parent 7 secondary - female
parent 8 secondary - male

parent 9 secondary - male

parent 10 secondary - male

In the first stage of the sample, snowball-sampling method, which is one of the
purposeful sampling methods, was used. For the snowball sample, the researcher
contacted the teachers and principals around her. Interviewed teachers and principals
were asked the question, "Who else can I talk to about this topic?" etc. with the aim of
increasing the number and diversity of participants (Patton, 2002).

In the second stage of the sample, criterion-sampling method, one of the purposeful
sampling methods, was used. Criterion sampling makes it possible to study situations
that meet a set of predetermined criteria (Yildirnm & Simsek, 2016). For this reason,
attention was paid to the criteria that the participants are primarily at the middle school
level, are part of the distance education process and volunteer to participate in the study.
Within this framework, the teachers contacted students and their parents who could
voluntarily participate in the study via Whatsapp messages. Participants were contacted
in line with the feedbacks.

While determining the sample, maximum diversity of purposeful sampling methods
was also used. The purpose of using the maximum diversity sampling is to see whether
there are similar cases among the diverse situations or not. (Yildirnm & Simsgek, 2016).
For this purpose, participants chosen from different socioeconomic regions were
contacted.

2.3. Data Collection

Data were collected via interview technique. Their opinions were collected via a semi-
structured interview form via Zoom application. Research data has been analyzed in
accordance with categorical analysis techniques from content analysis types. With
content analysis, data was first read, and then important dimensions were determined.
By organizing the obtained sub-themes and themes, the findings were defined and
interpreted. Participants were coded in the form of Al (administrator), T1 (teacher), S1
(student), P1 (parent).
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2.4. Reliability and Validity

The validity and reliability of studies with different designs, different assumptions,
and different research questions depend on the way the data are collected, analyzed,
interpreted, and conceptualized (Merriam, 2009). For validity, data were collected from
many and diverse participants, and confirmation from colleagues and participants was
received for analysis. The researcher has many studies made with qualitative research
method. In addition, the researcher is a Turkish language teacher. And she worked as a
Turkish teacher in the distance education process.

It is emphasized that the reliability of the literature can be increased by taking expert
opinion, including direct quotations and making diversification. Accordingly, expert
opinions of two other researchers about the study were received. In addition, detailed
reporting of the process was made.

The raw data of the research has been stored in order to be presented on demand or to
enable comparison of data in another future research, in order to increase external
reliability.

3. Findings
In this section, there are content analyzes of the views of administrators, teachers,
students and parents regarding distance education implemented due to covid 19. The

views of the stakeholders were gathered under themes and sub-themes and quotations
were included.

3. 1. Administrators views

In the research, the first set results by the analysis of the data regards administrators’
opinions on distance education. There are three main themes in this data set. The themes
and sub-themes formed by these views are shown in tables.



334 Olmez Ceylan/ International Journal of Curriculum and Instruction 14(1) (2022) 326-349

Table 2. Administrators’ views on the distance education process applied due to COVID-19

Main Themes

Sub-Themes

Views

1. Systematic
Problems

1.1. Structuring the
distance education
process

+ We are responsible as the school management.
However, we could not get into action, as we do not have
the authority. We waited for the Ministry to inform us.
This process was troublesome. (A2)

+ Since we have not encountered such a situation before,
we did not know what to do. We had to wait, we were
desperate. I had difficulties in managing the crisis on my
own behalf; I waited for MEB (The Ministry of National
Education) to find a solution. (A4)

1.2.Infrastructure
(technical) problem

* I had difficulty in assigning lessons to teachers. The
system worked late. We reached the teacher late because
the assignment permission was given at the last minute.
There were such technical problems. (A3)

2. Individual
Problems

2.1. Digital Literacy

* A new concept called “zoom” has entered our lives. 1
was worried before using the program. It took time to
adapt. (A1)

* We held the meetings over zoom. Although it is a
simple app it was difficult at the beginning. We all have
smartphones, but it is time to refresh the information.
(A5)

2.2. Lack of Tools

+ We had to manage the school from home. I did not
have the necessary technological equipment at home. I
couldn’t use it efficiently since my children needed to use
it as well. In this period, needs such as the internet and
computer occurred. (A5)

3. Management
Process

+ I had difficulties in motivating teachers and enable
them to provide voluntary distance education. Some of
them never participated, they were not convinced. Some
teachers were volunteers at the beginning. It was
difficult to ensure unity. (A5)

+ In fact, the teacher, who was hardworking at school,
was also active in this process. Trying to motivate people
made me tired. (A1)

3.1. Change
management

3.2. Crisis
management

* I had trouble communicating with parents. They
expected solutions from me for uncertainties, but I did
not have the solution. I was desperate. (A4)

* I could not make students who don’t have tools or
internet participate in education. They did not give
support in developing solutions. (A3)

* By establishing a team with the participation of IT
teachers and active teachers in the process, I supported
other teachers in need. At least this resulted in more
distance educations. (A2)
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As seen in Table 2, school administrators experienced problems, as they were
unprepared in the distance education process. The opinions of school principals are
grouped under three themes: systematic, individual and management processes. School
managers experienced technical problems related to inability to connect to the system,
internet insufficiency and infrastructure. School administrators experienced problems
due to the lack of digital literacy skills during distance education. Also some of the school
principals had difficulties in their home environments as they did not have their own
computers or tablets. In addition, it has been seen that school principals face resistance
during the change management process. It was observed that some school principals
remained passive during the crisis, while others were looking for solutions.

3. 2. Teachers’ views

In this part of the research, the data were analyzed and the views of teachers on
distance education were summarized. Teacher opinions are grouped under four themes.
The themes and sub-themes formed by these views are shown in tables.
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Table 3. Teachers’ views on the distance education process applied due to COVID-19

Views

Main Themes Sub-Themes
1. Chss 1.1 Commmmication
Management

*

During the lesson, I had a communication problem
zince the students' cameras were turned off. I felt
like I was talking to the space. I felt that I wasn't
ahle to establish control, without seeing the
gestures and facial expressions. (T 5)

1.2 Behavioral Disorder

1.3. Student Motivation

1.4 Course Material

Students could not adapt at the beginning as they
are in home envirenment and this application was
new to them. Some ntentionally turned on the
microphone and made neise. Some scribbled the
virtual zcreen. (T9)

At the bezinning, the number of students attending
the classes was quite high, almest full attendance
was achieved. However, the attendance rate
decreased seriously towards the end. Towards the
end, there were only 3-4 students inthe class. As
there was no compulsory attendance to classes, we
could not maintain attendance. Their motivation
diminished when it was announced that the first
term grades would be valid. (T4)

As we were teaching lessons from the books at
zchools, we didn't have any course materials to use
during distance education. I downloaded some
materials from the internet and started using 1t,
but did not get enough efficiency. (T2)

2. Qualifications 2.1 Digital Literacy

* When I started classes, I didn't know what the Zoom

application was. Besides, I deo not have a good
command of the computer. This process worried me.
I felt quite inadeguate. (T1)

22 Ladkof Tools

* I had difficulties because my computer at home was

too old. (T8)

* My class hours collided with my daughter's class

hours, and since there was only one computer at
home, my daughter sometimes attended her classes
from the mobik phene asI used the computer. (T1)
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3. Systemic Problems

22 Colleague Collaboration

23. Personal Development

3.1. Uncertanniy

.

*

.

- We would really have great difficulty if we did not
have an IT teacher. Other colleazues helped as well.
I would have had a hard time without my celleagues’
support. We supported each other psycholbogically as
well. This support did us geod. (T3)

- The best part of this process was that I could fellow
many breadeasts that I wanted to watch. I was able
to spare time for myself away from the fatizue of
school noise and my course load. For example, I
watched the broadcasts of some experts that I
followed on Instagram. I joined wehinars. I haven't
heen spending time for my own development. This
process allowed me to do 1t. (T10)

* Feelings of uncertainty and inability to see ahead
were challenging. Uncertainties regarding when,
how and what time the lezson would be exhausting.
Even the time of the lesson could not he determined
one day before. At the beginning, we didn't even
knoew en which platform would the dass be held.
(T3)

32. Infrastructure (technical problems)

»

*

* T had trouble because my internet was limited. Even
connecting to the system was difficult most of the
time. (T8)

* We had many problems starting the lesson. The
application was sometimes throwing me or the
students out during the lessons. Once, I was cut off
from the system 4-5 times along the course and we
wasted time until I was reconnected. Students had
similar problems as well. There were even those whe
did not attend the class. This made me stressed. (T1)

4. Individual Problems

4 1_Responsihilities at Home

.

* Both school and home-related responsibilities
overlapped. We had to exchange WhatsApp
messages with parents, students and school groups
until late hours at nights. We were considered
suitable and available since we are at home all
times. However, we had to deal with food, laundry
and shepping at the same time. In addition to these,
our children had other requests from us. The peried
wazs exhaustive (T7)

4 2_Psychologiral Factors

*

* I was mentally depressed due to conditions of
working from home, health related concerns,
pressure of being in constant commmunication with
students and parents, not being able to socialize.
Afterall, this was not a heliday. The house was my
resting area and I got more fatigue in this process
(T3)



338 Olmez Ceylan/ International Journal of Curriculum and Instruction 14(1) (2022) 326-349

As seen in the table teachers experienced various problems as class management,
qualification, systemic and individual. Teachers experienced communication problems
with students in the management of virtual classrooms because the cameras were turned
off and some students could not attend the class due to lack of equipment. In addition,
the lack of rules and a new experience for everyone in the virtual classroom led to
communication problems. At the same time, teachers had difficulties at their homes, due
to lack of or insufficiency of tools such as computers, tablets. Moreover, teachers
experienced a lack of digital literacy skills during distance education. And teachers
experienced the problem of using required course materials in distance education, as they
were unprepared. Therefore, colleague collaboration has gained importance in the
distance education process. Teachers shared information among themselves. And
teachers were able to make time for their personal developments. They held activities
aimed at improving themselves such as webinars, hobbies, and reading books. However,
they experienced problems arising from the uncertainty they experienced and the
administrative uncertainties in distance education. They also had communication
problems with parents due to uncertainty. Moreover, they had problems due to their
responsibilities at home during distance education. Responsibilities at home as both
mothers and teachers challenged them. Due to such reasons, teachers were
psychologically worn out throughout the process.

3. 3. Students’ views

In this part of the research, the data were analyzed and the views of students on
distance education were summarized. Student opinions are grouped under four themes.
The themes and sub-themes formed by these views are shown in tables.

Table 4. Students’ views on the distance education process applied due to COVID-19

Main Themes Sub Themes Views
1. Equalityof 11. Lack of equipment * We did not have a computer at home: we had to
Opportunity buy a tablet. (88)

* Sometimes, my cdass hours collided with my
brother's class hours, and since there was only one
computer at home, either my brother orI attended
classes from our mobile phones_ (81)

12 Working environment + Tt was very difficult to tale classes at the same
time with my brother at home. Veices overlapped. I
had trouble listening to the leszon. (32

1.3. Intermnet connection * Since we don't have intemet connection at home, T
was connecting to classes on the mobile phone. When
my father got password from our neighbor, I
connected to classes more easily. (33)
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2. Course Process 2.1. Apphrations Used in Lessons * Bome of our teachers’ classes were very
boring; I could met focus on those lessons.
Some of them were doing activities, making
presentations, making us watch short
videos and asking questions. Those leszons
were easier to follow. (87)

2 2 TUncertainties in the Curriculum + At night, the teacher had sent a message
saving that the class would be at @ o'dock. I
could not catch the lesson, as I woke up late.
(89)

2 3. Commmumication * 1T hesitated to speak in the lesson. Since
the camera was off, nobody could see me
and I was listening quietly. (36)

* T was asking guestions more eazly at
school. It iz not the same here (83)

2.4 MEB Applications * There was mo roll calling during the
ksson, Idid not attend the lesson, as I was
hored recently. (310)

+ Bince the first semester grades would be
valid and the course hours did not suit me, I
did not attend the classes in the last weeks.
(82)

3. Systemic Problems 3.1, Uncertainty * Feelings of uncertainty and inability to see
ahead were challenging. Uncertainties
regarding when, how and what time the
lesson would be exhausting. Even the time of
the lesson could not he determined one day
before At the beginming, we didn’t even know
on which platform would the class he held.
33)

3.2 Infrastructure (technical problems) * I had trouble because my Intemet was
limited. Even connecting to the system was
difficult most of the time. (38)

* We had many problems starting the lesson.
The application was sometimes throwing me
or the students out during the lessons. Once,
I was cut off from the system 4-5 times along
the course and we wasted time until I was
reconnected. Students had similar problems
as well. There were even those who did not
attend the class. This made me stressed. (31)
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4 Individual Needs 4 1. Need for Socialization * T did not miss the lessons, but I really

missed the school and my friends. (32)

* Being on the computer was enjoyable at
first, but it got boring in time._ (85)

42 Focus on the Course * T listen to the lessons bhetter in my home
environment. My classmates whe make me
speak during the lessons at school, distract
me. (88)

* I could not focus on the online lessons: the
school environment makes me more

organized (87)

As seen in Table 4, students experienced various problems as equality of opportunity,
course process, systemic problems and individual needs. The absence of their own
working environment at home caused some students to have problems. Some of the
students living in low socioeconomic level regions have had difficulties because they did
not have their own computers or tablets in their homes or the computers they have were
inadequate. There were students who had difficulties in accessing the internet. Teachers '
teaching methods have affected students' interest in distance education. Lack of specific
curriculum caused students to have problems in participating in distance education.
During the distance education process, some students experienced communication
problems. Discontinuity and assessment and evaluation practices of MEB (The Ministry
of National Education) caused some students to be absent from classes. In this process,
students needed socialization in the school environment.

3. 4. Parents’ views

In this part of the research, the data were analyzed and the views of parents on distance
education were summarized. Parent opinions are grouped under two themes. The themes
and sub-themes formed by these views are shown in tables.
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Table 5. Parents’ views on the distance education process applied due to COVID-19

Main Themes Sub-Themes

Views

1. Disadvantapeous 1.1 Lack ofequipment
Situations

* There is only one computer and two students at
home. It was difficult for us. I wasn't able to buy
a new computer due to the economic
impossibilities. (P1)

* Qur computer is and old model without
microphone . We could not buy a new computer in
the current conditions. (P3)

1.2. Working environment

* Children do not have separate rooms at home,
they had difficulties while attending lessens at

the same time (P4)

* We chanzed the order at home so that children
can study efficiently. One studied in the iving reom
and one in the kitchen. (PS)

1.3. Internet connection

* We did not have internet connection at home,
the children connected via the internet of the
phone. (P3)

* The internet was limited at heme. My child
could not attend the class severaltimes. I had to
pay for additional internet connection. (P7)

2.  Family Conditions 2.1. Parental roles

* I was both a mother and a teacher at home. I
wish all the teachers patience. Their job is very
difficult. I really felt helpless in some moments.
(P9)

2.2 Inter - Family

23 Applications

* I tried to keep both my children and myself
positive, but we also had conflicts. I have a
daughter and a son. Since they are both in
adolescence, I did not know what to do and how
to approach them in some moments (P35)

* I relaxed a little after the lezsons had started.
Sometimes I overheard the lessons: I could neverbea

patient teacher. (PG)

It was observed that some parents had difficulties in providing tools for their children.
Parents had difficulties in creating a working environment for their children. Some
families were found to have difficulties in accessing the internet. The increase in
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responsibilities at home for parents has caused them difficulties. It was observed that
this process had a negative impact on domestic relations and families had difficulties in
dealing with these problems. Some parents emphasized that have difficulties in
motivating their children to the lesson due to absenteeism and assessment and
evaluation practices.

4. Conclusion, Discussion and Suggestions

In this study, the opinions of school stakeholders on the distance education process
carried out due to the covid-19 pandemic were examined. The results of the research and
recommendations are given below.

|

ADMINISTRATORS - ‘ quantification ‘

- change management
- crisis management 4
)

- applications in lessons
- uncertainty in curriculum
- the need for socialization
- focusing on the lesson

- motivation
- communicat

- lack of tools
(internet. computer etc.)
- uncertainty

- equality of educational
opportunity

course study environment

digital literacy deficiency ‘
- communication

on
p

TEACHERS
- course material
- colleague collaboration
- personal development

R S

- communication problems
with children and each others
- behavior disorder of children
- responsibilities at home

PARENTS
- parental roles

e

- psychological factors
- virtual class management e.

Figure 1. Summary of the research

According to the results of the research summarized in Figure 1, it is understood that
in the distance education process implemented due to covid-19, school stakeholders
experience both common problems and problems that are specific to their own
responsibilities. Especially the lack of internet and tools such as computers/tablets has
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greatly affected the quality of education. Ensuring equal opportunity in education comes
to the fore at this point. Although distance education creates an opportunity to ensure
the sustainability of education in extraordinary conditions such as pandemics, the lack of
infrastructure and equipment has adversely affected the components of education.
Uncertainty in the process was voiced as a problem by the stakeholders as the planning,
coordination and implementation did not turn into a quick reflex. At this point, crisis
management skills were needed. The deficiencies in the digital literacy of administrators
and teachers, which we can describe as internal stakeholders of the school, are again a
problem in terms of the quality of education. When students were added to the internal
stakeholders group, measurement and evaluation were also seen as a problem area for all
internal stakeholders. Meanwhile, it was expressed as a common problem by parents and
teachers that students have behavioral problems both in the education process and in the
family. Teachers and families experienced communication problems and the increase in
responsibilities at home caused both teachers and parents to have problems in their
families. The results of the study are summarized in this way and the views of each
stakeholder are discussed below.

4. 1. Conclusions, Discussion and Suggestions for Administrators

School administrators experienced problems due to the reasons such as lack of
preparation for the distance education process, lack of digital literacy skills, and lack of
technological equipment. It is also understood that they experienced difficulties in change
management and crisis management. These results are similar to other studies. Kilekgi
Akyavuz & Cakin (2020) also stated that managers experience problems such as
technical inadequacy, lack of information and lack of planning. Similarly, Caglar & Kiling
(2020) emphasized that this process negatively affects the personal and professional
activities of managers. In their research, Grasp & Cut (2021) also expressed the
inadequacy of infrastructure and equipment, lack of legislation, and disruptions in crisis
management. It can be said that this situation arises from executive competencies and
leadership qualities. In order for administrators to find solutions to the problems they
encounter in such crisis moments, they can be encouraged to improve themselves by
taking postgraduate education in the field of education management. In the short term,
seminars and trainings on issues such as change management and crisis management
can be organized by the provincial and district national education directorates to improve
the competencies of administrators in the post-pandemic period.

4. 2. Conclusions, Discussion and Suggestions for Teachers

It was observed that teachers had problems in the subjects of classroom management
and digital literacy. It can be said that some problems in classroom management arise
from the insufficiency of digital literacy skills. The efficiency of lessons was seen to be
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closely linked to digital literacy of the teacher. Students who were lectured by teachers
with material diversity showed more interest in the lesson. On the contrary, teachers
who did not have the necessary technological competence experienced problems in their
classes. In addition, student motivation was also affected by this situation. In addition to
these results, it has been concluded that teachers' home responsibilities during distance
education and the problems they experience as a parent wear them out, they are
psychologically worn out while struggling with uncertainty, and they experience
communication conflicts with parents and students on platforms such as WhatsApp. At
this point, the results of the research show parallelism with the other research results in
the literature. In the researches, (Balaman & Hanbay Tiryaki, 2021; Bergson-Shilcock,
2020; Cakin & Kiileke¢i Akyavuz, 2020; Erkoca, 2021; Fidan, 2020; Gezer & Durdu, 2020;
Hebebci, Bertiz & Alan, 2020; Ozdogan & Berkant,2020; Olmez Ceylan , 2021b; Kavuk
and Demirtas, 2021) problems such as communication problems with students and
parents, problems caused by student behavior during live lessons, problems caused by
students and parents not being able to use technological tools, lack of internet in
students' homes, connection problems in distance education, lack of computer and digital
literacy, lack of assessment and evaluation, inability to control homework, unsuitable
working environments at home, and excessive involvement of parents in the teaching
process were mentioned.

In-service training support should be provided to teachers in order to increase their
digital literacy competences. At schools, teams can be formed under the leadership of IT
teachers to develop the skills necessary for distance education and support peer
collaboration. These teams can develop practices and strategies appropriate to the
conditions of the school in question. In addition, determining and formalizing the rules to
be followed in live lessons can be beneficial for both teachers and students. Lessons can
be taught more effectively with the preparation of an interactive lesson material pool by
the ministry to be used in distance education.

It is observed that some teachers experience difficulties due to the lack of internet and
technological equipment and this situation negatively affects their psychology.
Accordingly, the Ministry of National Education can provide the necessary technological
equipment to teachers, campaigns can be organized for teachers to be able to access these
products in line with their purchasing powers, and tax reduction can be made.

4. 3. Conclusions, Discussion and Suggestions for Students

It is seen that students' views on distance education mostly focus on problems. In this
respect, the research is compatible with Kara (2020)'s finding which states that students
express themselves with emotions such as restless, worried and sad in this process.
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Students without internet access and the necessary technological devices had
problems in participating in distance education. This is one of the problems frequently
mentioned in other studies. The technical problems experienced by the students (Gewin,
2020; Tasar, 2021; Ozdogan & Berkant, 2020), experiencing class attendance problems
due to technological impossibilities (Arslan & Sumuer, 2020; Dogan & Kocak, 2020;
Fidan, 2020; Hebebci, Bertiz & Alan, 2020; Tasar, 2021; Giannini & Lewis, 2020; Harris
(2020); Kavuk & Demirtasg, 2021; Metcalfe & Perez (2020); Toprakei et al., 2021) and lack
of infrastructure are the most frequently mentioned problems in distance education.

Internet and equipment support should be provided to disadvantaged students via the
necessary measures to be taken in order to ensure equal opportunities in education. In
this context, the producers of such products can be encouraged to provide grants to those
in need within the framework of social responsibility. It was observed that the course
participation and assessment-evaluation practices negatively affected the students'
follow-up. Determination of course participation and assessment-evaluation practices
within the framework of certain regulations will increase students’ attendance to lessons
in the future distance education processes. It was concluded that some students were
bored while waiting for the rest of the class and regard this as waste of time, while others
had difficulty catching up with the speed of the lesson, and therefore did not attend the
lessons. At this point, in order to maintain participation in distance education, modules
can be created for students to follow the courses according to their own levels. Lack of
working environment of students negatively affected the follow-up and efficiency of the
courses. Therefore, parents should be directed to provide students with a working
environment. It was observed that students felt the need to socialize. Distance education
can be enriched by the development of activity-based applications and methods that
enable the socialization of students (in fields such as painting, sports, music, etc.).

4. 4. Conclusions, Discussion and Suggestions for Parents

It is observed that parents have communication problems and behavioral problems
with their children in this process. This finding seems to coincide with the finding in the
study of Altunel and Ozogul (2020) which states that the anxiety of parents increase as
their responsibilities increase. Similarly, UNESCO (2020) has announced that parents
face different challenges during the pandemic.

In this context, special seminars for parents on the development characteristics of
children can be organized, and parenting schools can be opened. School guidance services
can organize webinars within the framework of a specific program, taking into account
the working hours of the parents. It is seen that some parents experience problems due to
lack of both internet and technological equipment. In the studies supporting this finding
in the literature, it has been revealed that parents have difficulties in providing the
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technological infrastructure (Okatan & Tagay, 2021; Saltuk & Erciyes, 2020; Yilmaz,
Guner, Mutlu, Doganay & Yilmaz, 2020) and that inequalities in access to
communication technologies cause learning inequality among students (Bennett, Uink
and Cross, 2020). Accordingly, the Ministry of National Education can provide the
necessary technological equipment to families in need, campaigns for parents can be
organized, and tax reductions can be made.

4. 5. Suggestions for Practitioners and Researchers

Policy makers can work on possible scenarios in order to be prepared for possible crisis
such as the Covid-19 pandemic. Similar research can be done in schools of different levels
and types. Distance education experiences of private and public schools during the Covid-
19 pandemic process can be compared. Distance education experiences of several
countries and Turkey during the Covid-19 pandemic process can be compared.
Researches on distance education applied in the Covid-19 pandemic process in developing
and developed countries can be conducted.
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